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PRESENTATION PREMISES

Paraprofessionals can contribute 
to improved student outcomes by 
participating in teacher 
instructional teams.

Participation will provide learning 
opportunities for 
paraprofessionals who can then 
become fully credentialed 
teachers.

1 2Improving student outcomes 
through collaboration

A pathway to full teacher 
credentialing

What do you think the word acompañamiento means? 
How could it be related to the support paraeducators offer to multilingual students who are learning to read? 



Teacher Learning Team (TLT) Models

All have in common that teachers meet at regularly 
designated times to focus on improving student outcomes to
• review student data
• examine student work
• observe each other
• debrief on’ teaching and practices
• share instructional materials, ideas for improving 

instruction



Keys to TLT Success

• clear, understood, and shared 
goals for students

• collaborative, deliberative 
work overtime 

• track progress to help 
students achieve goals

• leadership (admins and 
teachers) that facilitates and 
maintains accountability



How Paraprofessionals Can Contribute

• facilitate student acquisition of key literacy skills
• engage students in shared reading comprehension strategies
• collect reading fluency data
• serve as liaisons between students’ homes and school
• participate in Teacher-Paraprofessional Teams (TPT)



“Invisible Nourishment”

• Creating borderlands spaces

• Teaching through pedagogies of 
acompañamiento.

• Building bridges between 
schools and families

POLL :Who do you think produces more gains when supporting multilingual students? Reading Specialists or Paraeducators?  



With training
and 

participation 
in TLTs…

Paraprofessionals have the potential for 
contributing MLs’ literacy learning. 

Produce student gains equivalent to those of 
reading specialists for almost all measures .

Require more training to reach teaching 
objectives (Ehri et al., 2007).

Administrators provide logistical support 
(hiring, scheduling).What systems do you have in 

place already within your 
school setting for supporting 
paraeducators who support 
literacy efforts in your school?



Key System Supports and Considerations for Success

• Identify tasks (e.g., tutoring, assessing, 
home liaison) appropriate for the 
paraprofessionals;

• Decide which tasks to delegate to whom;

• Develop plans for training 
paraprofessionals;

• Develop a plan for allocating time for 
meeting with TLTs;

• Implement, oversee, and evaluate the 
plan.The OPEPP Partnership 

Work Can Help! 



In what ways can paras support
 MLs’ literacy development?

Para Supports for Student Learning

Oral Language as the 

Foundation (vocabulary, 
syntax, discussion)

-frequent opportunities to speak and listen; 

-direct teaching, modeling, and practicing of English forms

-modulate language level and complexity  

-use visuals and gestures to support vocabulary development and understanding
-connect to student’s home language

Phonics & Phonemic 

Awareness (sound–
letter connections)

-teach foundational literacy skills including phonemic awareness, letter-sound 

associations, phonics, and decoding in English

-if students are literate in their home language build on their literacy skills and 

transfer to learning literacy skills in English

-use repetition, visuals, and contrast between home language and English
-teach, as necessary, the meanings of words used to teach foundational literacy 
so that English language and literacy skills both develop



In what ways can paras support
 MLs’ literacy development?

Para Supports for Student Learning

Reading–Writing 

Connection (dictation, 
spelling patterns)

-use dictation to connect spoken and written language; highlight differences 

in spelling patterns between languages and provide guided practice if 
students have home language literacy skills

Language Differences 

(English & Other 
Languages)

-support transfer from home language (e.g., syllables, cognates)

-point out differences between languages e.g., in English adjectives 

precede nouns; in Spanish nouns precede adjectives

Meaning & Knowledge

Building (Summary)
-build vocabulary and background knowledge across subjects; help 

students connect sound + spelling + meaning while valuing and leveraging 

their home language

-provide content knowledge across the curriculum using scaffolds and 
supports as needed, eg. Visuals, multimedia, strategic use of LI



When a Child Can’t Read a Word in Written Running Text

Two things need to be true before teaching this process of word recognition. 

1. The word is in the child's oral vocabulary
2. The child is familiar with the necessary letter-sound associations 

(grapheme-phoneme associations) to decode the word.

                                                     Word recognition
1. The word is in the child's oral 

vocabulary

2. The child is familiar with the 
necessary letter-sound 
associations (grapheme-phoneme 
associations) to decode the word.

When teaching word recognition skills, there is more to this than simply decoding or memorizing words.



When a Child Can’t Read a Word in Written Running Text
Goal: Connect sound + spelling + meaning to build real word recognition 
(This is not memorizing words!)

THE PROCESS

STEP ONE: Prompt decoding routine by saying, “Look at each letter. Say the sounds of the letters, and blend 
them to say the word.”  The child should know the letters (spelling patterns) and corresponding sounds. As 
needed, remind child to look at sound-spelling cards.

STEP TWO: Support oral and written language connection by telling the child the sounds of the letters they 
misread.                    

 Then say, “Try again. Look at all the letters and try to sound out (decode) the word.”

-If the child misreads it again: read the word correctly while running your finger under the word as you 
pronounce it.

-Have the child repeat the word while running his or her finger under the word as they pronounce it. 

STEP THREE: Connect the word to meaning by asking, “Do you know this word? Does it make sense here?”

If yes → keep going

If no → try again: “Check the sounds and letters more carefully.” Explain and relate to text and pictures

STEP FOUR: Have the child read the word within the context (the phrase, the sentence, the passage).

STEP FIVE: Help students link how the word is pronounced and spelled and what it means.

with thanks 

to 

Linnea Ehri



STEP THREE: 

Connect the word to meaning by 
asking, “Do you know this word? Does it 

make sense here?”

If yes → keep going
If no → try again: “Check the sounds 

and letters more carefully.” Explain and 

relate to text and pictures

When a Child Can’t Read a Word in Written Running Text
Goal: Connect sound + spelling + meaning to build real word recognition 
(This is not memorizing words!)

STEP ONE:

Prompt decoding routine by saying, 

“Look at each letter. Say the sounds of 

the letters, and blend them to say the 

word.” The child should know the 

letters (spelling patterns) and 

corresponding sounds. As needed, 

remind child to look at sound-spelling 

cards.

STEP TWO: 

Support oral and written language connection by telling the child the 
sounds of the letters they misread. 

Then say, “Try again. Look at all the letters and try to sound out (decode) 
the word.”

-If the child misreads it again: read the word correctly while running 
your finger under the word as you pronounce it.

-Have the child repeat the word while running his or her finger 
under the word as they pronounce it. 

STEP FOUR:

Have the child read the 

word within the context 

(the phrase, the sentence, 

the passage).

STEP FIVE: 

Help students link how the 

word is pronounced and 

spelled and what it means.
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POSSIBLE NEXT STEPS:

• Child re-reads the misread words and reviews the meaning.

• Child re-reads the sentences containing misread words and 

reviews the meaning.

• Child practices written spellings of misread words and 

reading back orally. 



General Supports that Paraeducators can do to 
Support Literacy for All? Keep in mind the assumptions.

• t

 “Try the sounds. Look at each letter.”

• Give targeted feedback

 Point to specific letters/sounds or model the correct pronunciation and connect it back to spelling

• Support language differences

 Highlight tricky English sounds that may not exist in the student’s home language

• Encourage meaning-making

 “Does that make sense in the sentence?”

 “Can you say it in your own words?”

• Use visuals & context to confirm NOT as the initial approach to recognizing the word

 Support understanding with pictures, gestures, or quick explanations of unfamiliar vocabulary

• Reinforce sound-symbol-meaning connections NOT word memorization

 Revisit the word in context so students link how it sounds, how it looks, and what it means



In sum: 
Potential advantages to involving 

paraprofessionals in TLTs …. 

• MLs can benefit from connectedness among ML students, 
peers, homes, teachers, and school

• Paraprofessionals can provide additional focused 
instruction

• Teachers can benefit from knowledgeable assistance from 
deeply involved paraprofessionals

• Professional development of paraprofessionals can 
address chronic shortage of experienced teachers for MLs



Now that you have begun to learn about 
supporting literacy for all...
• What do you think the word acompañamiento

means and how could it be related to the support 
paraeducators offer to multilingual students who 
are learning to read?

• What new support systems and plans will you 
return and put into action as part of your role 
within your school setting?

•BREAKOUT
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