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Glossary:

Science of Reading: an interdisciplinary body of scientific evidence that
informs how students learn to read and write proficiently

Paraeducator: a school employee who assists teachers and other staff
with instructional and non-instructional tasks

Explicit and systematic instruction: instruction that is direct, clearly
stated, and follows a planned sequence

Phonemic awareness: the ability to hear, identify, and manipulate
individual sounds in spoken words

Phonics: the relationship between letters and sounds
in alanguage

Fluency: the ability to read accurately at an appropriate speed with
expression

Textual evidence: specific parts of a text that support an idea or claim
Inferences: conclusions reached based on evidence and reasoning

Context clues: hints found within a sentence or paragraph that help
explain the meaning of a word.

Graphic organizers: visual tools that help students organize information

Academic vocabulary: words that are common across the curriculum and
subject areas but less common in oral language



Reading Intervention Support for
Paraeducators at the Secondary Level

As a paraeducator, you play a crucial role in helping middle and high
school students become successful readers. It is important for you to
know about the Science of Reading and understand that in a child’s
early years, they would have been exposed to this reading instruction
approach. As they get older, it is important that their support team
members know how they learned to read and continue to use that
approach to support their secondary reading experiences.

The Science of Reading
“Science of Reading” means an
interdisciplinary body of scientific
evidence that:
1.Informs how students learn to read
and write proficiently.
2.Explains why some students have
difficulty with reading and writing.
3.Indicates that all students benefit
from explicit and systematic
instruction in phonemic awareness,
phonics, vocabulary, fluency,
comprehension, and writing to
become effective readers.
4.Does not rely on any model of
teaching students to read based on
meaning, structure and syntax, and
visual cues, including a three-cueing
approach.

Learn more about the Science of Reading and

Ohio’s plan for teaching reading HERE


https://education.ohio.gov/Topics/Learning-in-Ohio/Literacy/The-Science-of-Reading/Science-of-Reading-FAQ#FAQ5024

When working with middle and high
school students as a paraeducator,
you will be working with students
who are building on their basic
reading skills to handle increasingly
complex texts. While the core
reading skills stay the same, the
texts get more challenging each
year. Think of it like this: every
student needs to summarize, read
different types of materials, and
make inferences. However, what an
8™ grader does will be much
different than what a 12" grader
does. The vocabulary, sentence
structure, and overall ideas
become much more sophisticated
as students advance through the
grades.

Vocabulary Support

Teachers and paraeducators in all grades are
responsible for enhancing their instructional setting to
support students’ vocabulary learning.

One of the biggest challenges for students is often the vocabulary.
Middle and high school texts are full of long, unfamiliar words,
especially in subjects like science and history. Support in helping
students understand these words is crucial. This could involve
explaining new words, discussing the special ways different subjects
use language, or going over the characteristics of different types of
texts.



Academic vocabulary

Refers to words that are common across
the curriculum and subject areas but less
common in oral language. Thesewords
may be related to words that

are familiar to students (e.g., kind,
benevolent) or specific to subject

areas such as science, social studies,
and math (e.g., parasite,

inalienable). In this document,

academic vocabulary also refers

to high-level words that are used and
understood by mature language

users (e.g., tariffs, introspective).

Remember

e No matter the grade level, all
students learn best when they
have numerous chances to read,
listen to others read, and
discuss what they have read and
the new words they have
uncovered.

 When students hear someone
explain their thinking about a
text or a word, and when they
get feedback from their teacher
and paraeducator, they grow as
readers.




Here's a breakdown of what students should
be able to do by the end of each grade level
and how you can support them:

By the end of 8™ grade,
students should be able to:

By the end of 10" grade,
students should be able to:

Cite textual evidence to
support their ideas.

Analyze stories for themes,
character roles, and compare
them to films.

Analyze information for main
ideas and author's claims,
using multiple sources.
Understand text structure and
how it conveys ideas.
Identify the author's purpose
and different points of view.

Identify stated and implied
evidence, using examples and
clues.

Analyze stories deeply by
tracing themes, describing
characters, and comparing art
forms through discussions.
Understand the authors'
techniques and compare
different texts.

Recognize how authors' word
choices impact tone and
meaning.

By 12" grade, students should be able to:

Find and evaluate evidence, including contradictory information.
Analyze and compare multiple themes and interpretations.
Assess complex information and arguments

Determine and reflect on the impact of an author’s writing style.

Recognize satire and text structure.

Understand how parts relate to the whole.



Direct instruction of a word’s meaning is hecessary for textual
understanding but not sufficient for full comprehension. Teachers are
also intentional about using academic vocabulary regularly and
consistently so that students hear words in context (e.g., “You were
getting a little raucous in the cafeteria. Let’s work on being calm and
tranquil.”). Only when students encounter new words in varied and
meaningful contexts can they begin to understand and use them
correctly.

Vocabulary instruction is essential throughout all grades, and
instructional practices vary as students expand their academic
vocabulary knowledge and increase their reading skills.

Teachers in the later grades find ways of incorporating academic
vocabulary naturally into their own lessons while making sure that the
students fully understand the meaning of these words (e.g., “Patrick
Henry was particularly adept at oration.”)

Teachers are also intentional about using academic vocabulary
regularly and consistently so that students hear words in context.

Schoolwide emphasis on vocabulary learning can be powerful in
creating an environment that celebrates the importance of learning
new words. Once adopted, the practice of using specific academic
vocabulary instead of basic vocabulary becomes natural and fun for
teachers and students.

Across all grades, teachers intentionally and thoughtfully choose
specific words to teach each week and carefully plan how to provide
students with multiple experiences to encounter and use those words.



Meet Mrs. Davies, a middle school teacher.
She chooses weekly words that are specific to
the text and content she is teaching that
week in her American History class. Her
students have varying levels of reading
ability, vocabulary, and background
knowledge of American history. She knows
that if she pre-teaches vocabulary before the
students read the text, all students will better
comprehend the content and the text.

She will often recruit her paraprofessionals to take part in the pre-
teaching that happens in small groups.

At the beginning of the week, she identifies 7 to 10 words and concepts
to focus on for review and repetition throughout the week. For her unit
on the American Revolution, she chooses the following words: siege,
revolution, inalienable rights, mercenaries, loyalists, patriots, tyranny,
decree, renounce, and liberty.

The goal of pre-teaching is to give students initial understanding of
vocabulary and related background knowledge so that they have
foundational knowledge and are better prepared to comprehend the
text.

For each word, Mrs. Davies prepares a graphic organizer called a
vocabulary map that contains the word, a student-friendly definition,
and a picture representation. Mrs. Davies knows that images and short
movie clips can make the new vocabulary more engaging and
understandable, particularly to students who lack background
knowledge of these concepts. She presents these images on her digital
whiteboard as she leads her students through each graphic organizer.

During her lesson planning, she finds captivating images of the
vocabulary.



For example for the word “siege”, she finds a picture of the Siege of
Boston and a modern-day example. To reinforce that “siege” means
“surrounding a fortified area to cut off supplies,” she tells the students
that the word “siege” is from the Latin root “to sit.” She also asks them
to discuss how a siege is similar to and different from economic
sanctions, a topic they had covered the previous morning while
watching a daily news segment.

As part of her planning, she incorporates roles for her
paraprofessionals and makes sure to touch base with them to help
them understand the “why” and “what” of the lesson plan.

Mrs. Davies knows that if her students are able to connect words to
modern-day topics and experiences, they will be more likely to
remember and use the new words.

Pre-teaching and reteaching are examples of how paraeducators can
support reading and vocabulary development at the secondary level.
On the following pages, we will learn more ways that paraeducators
can support vocabulary and reading.

Example lesson plan using a vocabulary map and a customizable template



https://meadowscenter.org/project/strategies-for-reading-information-and-%20vocabulary-%20effectively-strive

Your Role as a Paraeducator Supporting
Vocabulary Development and Reading

Students are explicitly taught the meanings of several new words every
day and provided with opportunities to review words previously taught.

e Paraeducator Roles: Pre-teaching vocabulary, creating flashcards, leading
review games, and assisting with vocabulary exercises

Students are taught and encouraged to apply word-learning practices
(e.g., identifying prefixes, roots, and suffixes; context clues; synonyms)
for new words encountered in texts.

e Paraeducator Roles: Providing small-group instruction on word-learning
strategies, modeling how to use context clues, and assisting students with
etymology exercises

Students’ background knowledge is built through exposure to rich
content in print and multimedia formats.

e Paraeducator Roles: Gathering and organizing supplementary materials
(articles, videos, etc.), leading discussions related to background
knowledge, and providing support with research activities

Students are taught to monitor their comprehension while reading a
variety of texts by asking and answering questions, organizing text
information with graphic organizers, generating main ideas and
summaries, and discussing their developing understanding with the
teacher and their peers.

e Paraeducator Roles: Modeling think-alouds, guiding students through the
use of graphic organizers, and facilitating small-group discussions

Students have opportunities to work purposefully in collaborative
formats with peers as they read, write, and talk about content area
texts.
e Paraeducator Roles: Facilitating group activities, ensuring all
students participate, and providing support to struggling students
within groups
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Students are taught to analyze an author’s use of words, syntactical
elements, and organization of ideas to establish the purpose of the text and
convey its meaning.
e Paraeducator Roles: Providing small-group instruction on an author's
craft, guiding students through text analysis activities, and creating visual
aids to help students understand complex concepts

Students read a variety of texts daily, compare and evaluate the texts,
discuss them in relation to the specific discipline (e.g., history, science), and
receive feedback on their responses.
e Paraeducator Roles: Preparing texts for instruction, leading discussions
on text comparisons, and providing individual feedback to students

Students are taught to cite textual evidence when writing, answering
questions, and talking about different texts.

e Paraeducator Roles: Modeling how to cite textual evidence, providing
practice activities, and assisting students with source identification

Student learning is monitored periodically to inform instructional decisions,
such as collaborative group formation, lesson pacing, content for reviewing
or reteaching, and supplemental intervention needs.
e Paraeducator Roles: Assisting with administering assessments, collecting
and organizing data, and providing feedback to the teacher

Students who are behind in reading are provided daily, supplemental
intervention, including instruction in reading and spelling unknown words.
e Paraeducator Roles: Providing one-on-one or small-group intervention,
implementing targeted reading strategies, and tracking student progress

© 2016 The University of Texas at Austin/The Meadows Center for Preventing
Educational Risk Licensed under Creative Commons BY-NC-ND 4.0
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OPEPP Mission

The Ohio Partnership for Excellence in Paraprofessional Preparation (OPEPP)
helps districts build the capacity to include and leverage paraprofessional
educator expertise effectively.

OPEPP Services

The OPEPP model is built upon the Council for Exceptional Children’s
Standards for Paraprofessional Preparation. These standards recognize the
significance of paraprofessional educators in the improvement of teaching and
learning for all students.

OPEPP uses a tiered model to offer no-cost targeted and customized support to
school districts and other educational organizations interested in examining
and improving their use of paraprofessional services to support student
learning. OPEPP offers a variety of professional learning opportunities to all
educators and agency personnel interested in participating. OPEPP resources
are designed to help teachers, paraprofessional educators, and others respond
to the complex demands of their work, and to work together to overcome
challenges and help all students, including those with disabilities and learning
difficulties, attain mastery in academics and other areas of life. More
information about OPEPP learning modules and workshops, technical
assistance and professional development packages, and additional resources is
available through the OPEPP website at https://www.opepp.org/.
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