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A Glossary of Terms

Applied Behavior Analysis (ABA): a scientific approach to behavior
management shown to be effective for preventing and addressing

challenging behavior, especially with students who receive special
education services (Cooper et al., 2007).

Behavior Intervention Plan (BIP): A BIP is an evidence-based practice
(EBP) intended to promote positive behavior change in students (Walker
& Barry, 2017).

contextual fit: used to determine the compatibility of an intervention
for the para educator or educator implementing it, for the intended
child and for the environment where it will be used.

fidelity checklist: is a document that outlines the steps of a specific
strategy in which a paraeducator indicates whether they remembered
to implement each step and if they did so correctly.

implementation fidelity: accurately following an intervention plan and
the strategies and supports within it in a way that reflects their intended
design.

performance feedback: is a process in which a colleague or supervisor
observes a teacher or paraeducator for a pre-determined amount of

time and offers feedback about that individual’s performance through a
low stakes and formative evaluation (Collins et al., 2018)

shared philosophy: a statement about what the teacher-paraeducator
dyad aspire to, instead of current and past practices" (Giangreco et al.,
1999, p.2)

strategy cheat sheet: reviews the specific steps needed for effective
implementation and includes a description of the strategy, examples
and non-examples, an outline of the required steps, and any specific

information related to the implementation of the strategy that should
be considered.




8 Tips for Improving Paraeducator

Implementation of Behavior Intervention Plans

Paraeducators have routinely assisted the classroom
teacher with clerical work and supporting students academically,
however, paraeducators report that a significant portion of their
workday is dedicated to managing behavior (Frantz et al., 2022;
Walker et al., 2021). Not only are they carrying out tier one and
tier two behavior management strategies, paraeducators are
often required to implement the strategies outlined in Behavior
Intervention Plans (BIPs).

Para Roles and
Responsibilities for Behavior

Implement Behavior
Intervention Plans

mplement Tier 2 Targeted Behavior
Management Strategies

Implement Tier 1 Universal
Supports for Behavior Management




A BIP is an evidence-based practice (EBP) intended to promote
positive behavior change in students (Walker & Barry, 2017). All school
faculty and staff are required to follow the guidance of the BIP, however, a
substantial portion of the implementation of the plan often falls to the
paraeducator (Serna et al., 2015). Unfortunately, there remains a concern
within the field of special education regarding the lack of training and
preparation for paraeducators (Brock & Anderson, 2021; Frantz et al., 2022).
Without adequate training, paraeducators may not be implementing the BIP
with a high level of fidelity (Hogan et al., 2015). Implementation fidelity
means accurately following the plan and the supports that are described
within it. This kind of accuracy can impact the student’s success.

Although special education teachers implement on-the-job training, many
feel ill-prepared and overwhelmed with doing so (Douglas et al.,
(2016).Therefore, the following 8 research-based tips or recommendations may
help teachers support their paraeducators who are responsible for
implementing BIPs.



Tip # 1 Strive for a Healthy Working Relationship

To help promote positive behavior in the classroom, teachers and
paraeducators must strive for a healthy working relationship. This
comes from a strong partnership that emphasizes the importance of
teamwork and effective communication when implementing the BIP.
There are several things a teacher and paraeducator can do to help
establish this type of relationship.

Foster a one lead-one assist dynamic (Jones et al., 2012) enhanced
through a coaching connection where the special educator helps guide
the paraeducator.

Clarify the responsibilities of the paraeducator and educator within the
classroom and within specific activities throughout the day. Many
paraeducators may be unsure of their specific roles within the
classroom (Majerus & Taylor, 2020). Teachers can even consider
incorporating the paraeducator’s expectations as an important
component of their lesson plans (Yates et al., 2020)

Discuss one another’s philosophy of behavior
management and establish a common classroom
philosophy. It is common for teachers and

paraeducators to view behavior differently and,
in turn, approach the behavior management
differently. This can ensure that strategies
outlined in the BIP are effectively implemented.

Establish a process for communication and
conflict resolution where both of their perspectives
are valued (Beebe et al. 2014). 2



Tip #2 Come Together to Meet and Review the BIP

When possible, paraeducators should attend IEP and BIP meetings. If they
are unable to attend the meeting, teachers and paraeducators should
designate a time to review the document and plan together before and
afterwards so that the paraeducators input is a part of the plan. Regularly
scheduled meetings should be viewed as critical components of a
student’s plan and should be faithfully implemented (Jones et al., 2012).
Establishing these routine meeting time may require additional support
from school leaders so that paraeducators can be there.

- — - -

For a Behavior Intervention Plan to be successfully
implemented with high rates of fidelity, it is important
that the components of the BIP match the ability of
the paraeducator.



Tip # 3 Ensure the BIP Fits the Paraeducator

At times, a BIP is not implemented effectively due to the strategies
within the BIP not aligning with the knowledge, experiences, skills, and
values of the implementing paraeducator (Monzalve & Horner, 2021). For
a BIP to be successfully implemented with high rates of fidelity, it is
important that the components of the BIP match the ability of the
paraeducator. One-way teachers can determine the compatibility of the
BIP and the paraeducator is through the use of a contextual fit survey.
Horner and colleagues (2003) created a contextual fit survey for schools
to use to determine which individuals responsible for implementing the
BIP feel prepared to do so effectively. Within the survey, school
personnel rate themselves through 16 questions, across 8 domains,
using a 1-5 Likert rating scale. These questions focus on the knowledge,
skills, values, resources, support, and perspective of the BIP
implementor and helps inform the action steps needed. This is an
excellent resource for teachers and paraeducators to use when
evaluating the fit of the BIP to the paraeducator.

An intervention with a high degree of contextual fit is:
e Aligned to values and skills of those who will implement it
e Feasible
e Sustainable
¢ Individualized (Albin et al., 1996)

Eight Components of Contextual Fit (Horner et al., 2014)

Does the intervention stem from high quality and relevant research?
What resources (human and substance) are required to make this intervention happen?
Are the key elements of the intervention clearly described? What, Who, Where, and How?
What skills and training are needed on the part of the implementors of the intervention?

Are the necessary resources and training ongoing and available so that the intervention
can be sustained?

Do those making administrative decisions support the
use of the intervention?
Are the outcomes of the intervention important to stakeholders and are the outcomes and
procedures acceptable and significant?(Wolf, 1978).

How does the intervention align with the values of those who are implementing,
monitoring, and receiving the intervention?



Tip # 4 Develop a Shared Philosophy

Effective behavior management begins with the classroom climate
created by the adults who work in the classroom. At the center of the
working relationships between these adults there must be a shared
philosophy of learning and behavior (Carnahan et al., 2009).

While both individuals bring their own background experience, and their
own set of thoughts and beliefs to the classroom, they should also
consider taking the time to develop a unified and combined philosophy.

There must be a shared philosophy of learning and
behavior at the center of the working relationship
between educators and paraeducators
(Carnahan et al., 2009).

It is important for educator and paraeducators to establish goals and
processes for managing behavior as well and check in on their common
foundational understandings of how to approach behavior. This is
important to the implementation on BIPs because if an educator and

paraeducator have substantially differing philosophies, the
strategies within the plan may not be

implemented accurately or could be omitted.
Not only does a shared philosophy allow for a
greater understanding of behavior
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management strategies, but it strengthens the

relationship between the teacher and
paraeducator through increased trust and
reliance that the strategies will be
implemented effectively.

Building a Shared Philosophy and a Healthy

Partnership means incorporating:
TRUST, RELIANCE, AND RELATIONSHIP



Tip # S Check Strategy Fidelity

One of the most critical aspects of BIP implementation is ensuring that
the strategies contained within the plan are being implemented as they
were designed, also known as implementation fidelity. Unfortunately,
this is one area that often gets overlooked.

One way that behavior teams can ensure the plan is being carried out
with high rates of fidelity is through the use of fidelity checklists (Yates
et al., 2020). A fidelity checklist is a document that outlines the steps of
a specific strategy in which a paraeducator indicates whether they
remembered to implement each step and if they did so correctly.

Fidelity checklists can be used to help to clarify the expectations for
implementing the strategy and to assess correct implementation. They
also provide formative information on student behavior. For example, if
a strategy is being carried out with a high degree of fidelity but the
student’s behavior is not improving, they will have evidence that the
strategy is not being effective and other supports may be necessary.
Fidelity checklists can also shed light on possible strategy steps or areas
in which a paraeducator may want to seek additional guidance or
support.

Check Implementation Fidelity

Write down each step of the strategy in
order in which it should be implemented.
Note the implementors actions.

Calculate the percentage of steps
completed correctly.

Use the fidelity data to clarify expectations
again and assess correct implementation.
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Tip # 6 Design a Cheat Sheet of Strategies

In addition to providing paraeducators with the opportunity to use
fidelity checklists, paraeducators can benefit from having a cheat sheet
for the strategies they are required to implement. Cheat sheets
compliment fidelity checklists well as they both review the specific
steps needed for effective implementation. Although there are different
styles of strategy cheat sheets, each one should include a description of
the strategy, examples and nonexamples, an outline of the required
steps, and any specific information related to the implementation of the
strategy that should be considered.

Description of the Strategy

Examples Non- Examples

Outline Specific
of Steps Info




Tip # 7 Offer Performance Feedback

BIPs are only as effective as the level of fidelity in which they are
implemented (Pinkelman & Horner, 2017). This is especially important to
note as paraeducators are often required to implement the strategies of
a BIP without adequate training.
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One evidenced-based strategy that has consistently shown positive
effects on fidelity is performance feedback (PF; Bagawan et al., 2023;
Schles & Robertson, 2019). PF is a process in which a colleague or
supervisor observes a teacher or paraeducator for a pre-determined
amount of time and offers feedback about that individual’s performance
through a low stakes and formative evaluation (Collins et al., 2018).
There are several components essential to implementing PF effectively,
including:
e an overview document detailing the strategy,
e an observation period using fidelity checklists
o follow-up brief meeting.
Within the follow-up meeting the teacher and paraeducator should
review the fidelity checklist, share noted strengths, discuss areas for

growth, answer questions, and establish a performance goal (Douglas &
Uitto, 2021; Sobeck et al., 2020).



Follow Up Meeting Agenda

Did we review the fidelity checklist?

O VYes
[0 No

Notes:

Did we note and share strengths?

O VYes
[0 No

Notes:

Did we discuss areas for growth?

O VYes
[0 No

Notes:

Did we ask and answer questions from the team?

O Yes
[0 No

Notes:

Did we establish a performance goal?

[0 Yes
[0 No

Notes:

Overall Reflection:



Tip # 8 Consider Applied Behavior Analysis

Although there are various approaches to behavior management, the
scientific principles of Applied Behavior Analysis (ABA) should be
considered. Strategies that are based on ABA have been shown to be
effective for preventing and addressing challenging behavior, especially
with students who receive special education services (Cooper et al.,
2007). While there are numerous ABA strategies, teachers and
paraeducators should first seek training on the basic principles of ABA
before learning specific strategies. Once the principles have been
taught, teachers and paraeducators should identify a hierarchy of needs
they would like targeted strategies to address.

The 4 principles of behavior analysis include:

1 Behaviors are affected Behaviors can be
by their environment. strengthened or weakened
by its consequences.

Behavior changes are Behaviors need to be
more effective with reinforced for socially
positive instead of significant changes.

negative consequences.

It is important for teachers and
paraeducators to discuss the possibility
of participating in training together.

Allowing both individuals to engage in training together can support the

consistency of the strategies in the classroom as well as provide level of
accountability. In turn, this can impact the degree of fidelity in which the
strategies are implemented.



Conclusion

The use of paraeducators in the classroom has grown to become a
common practice in the service delivery for students with disabilities.
Within their role, paraeducators deliver behavior support for a
substantial number of their students, many of which have a BIP. While
processes and resources described above can help special education
teachers better support their paraeducators who implement BIP, it is
important to consider the limited resources of many schools, as well as
the increasing demands placed on teachers. To combat these
challenges, school administrators must take an active role in supporting
and training their teachers and paraeducators (Sobeck & Robertson,
2020), while paraeducators must advocate for their specific needs. With
administrative support and paraeducator input, the recommendations
shared above can more easily been implemented. Although it is not an
exhaustive list, these suggestions can help guide school leaders,
teachers, and paraeducators as they look to improve the
implementation of their students’ BIPs.
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OPEPP Mission

The Ohio Partnership for Excellence in Paraprofessional Preparation (OPEPP)
helps districts build the capacity to include and leverage paraprofessional
educator expertise effectively.

OPEPP Services

The OPEPP model is built upon the Council for Exceptional Children’s
Standards for Paraprofessional Preparation. These standards recognize the
significance of paraprofessional educators in the improvement of teaching and
learning for all students.

OPEPP uses a tiered model to offer no-cost targeted and customized support to
school districts and other educational organizations interested in examining
and improving their use of paraprofessional services to support student
learning. OPEPP offers a variety of professional learning opportunities to all
educators and agency personnel interested in participating. OPEPP resources
are designed to help teachers, paraprofessional educators, and others respond
to the complex demands of their work, and to work together to overcome
challenges and help all students, including those with disabilities and learning
difficulties, attain mastery in academics and other areas of life. More
information about OPEPP learning modules and workshops, technical
assistance and professional development packages, and additional resources is
available through the OPEPP website at https://www.opepp.org/.
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